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OVERVIEW 

INTRODUCTION 
 ARACNE training model is the main product of the European project 
ARACNE, training, empowerment and entrepreneurship, led by the social 
cooperative FAM Y LIAS RECURSOS PARA LA DIVERSIDAD, and comprised 

of the following European partners: CSCS (Italy) and Blickpünkt Identitat (Austria), with 
funds provided by the European programme Erasmus+. Both the project leader and the 
partners have worked together for two years, in coordination and sharing their 
experiences, knowledge, networks and additional resources with a view to developing a 
learning model intended to overcome today’s constraints in occupational training and 
labour inclusion practices with groups with special difficulties in accessing the job market 
and staying in it. 

The starting point of Project ARACNE is a dual failure: first, failure on the part of the job 
market, unable to offer real opportunities to an increasingly large number of people; 
second, the failure of current policies and practices in the area of training and labour 
inclusion in trying to offer alternatives to individuals in such groups. 

To respond to that dual failure, a great many citizen initiatives have emerged across Europe 
over the past ten years. These more or less spontaneous initiatives strive to fill the 
professional gap faced by many social collectives after the crisis, and to bring people back 
to the place they are entitled to, one they should have never left: the very centre of any 
process aimed at training people and achieving their personal development and fulfilment. 

After analysing current practices in training and social and labour inclusion, the partners 
explored some of the most innovative models in this field, and designed -on the basis of 
their own experience and the results of the analysis- a new training model combining 
technical training elements with empowerment processes and the development of self-
employment skills. 

ARACNE -the training model described in this guide- is not a theoretical proposal but the 
outcome of its promoters’ collective experience extended to a significant number of 
innovative actions. 

In addition to designing the new training model, Project Aracne has also implemented it on 
an experimental basis, giving way to its validation and developing a set of guidelines for 
future application. 

This guide is not a linear document but a set of contents for perusal in line with readers’ 
interests and needs and, above all, adaptable to the individual projects that may eventually 
apply the Aracne model. We did not want this paper to be too long and so we tried to come 
up with a short presentation including hyperlinks to online contents for those willing to 
delve into specific aspects. 

The guide consists of three sections: the first section briefly describes the creation and 

development process of the ARACNE model, the second one presents the model itself, and 

the third chapter offers a set of guidelines for implementation in real situations, illustrated 

by the example of its first experimental application. 

 

The 
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PART 1 

THE EUROPEAN 

PROJECT 

ARACNE 
 

Within the framework of the Erasmus+ scheme, ARACNE 
aims to design an integrated model for professional 
qualification, empowerment and collective self-
employment on the basis of existing best practices in 
Europe. 

As a European project, ARACNE stems from specific needs 
on the one hand and from European priorities on the 
other. But, above all, it emerges from previous citizen 
initiatives meant to be sustained and strengthened 
beyond project completion. It is also the result of 
interaction between three organisations from three 
European countries with experiences, knowledge, 
networks, and resources of their own. 

 

 [Innovative dimension] 

Project Aracne is fully immersed in the social innovation dynamics fostered by the European 
Union, as the project 

 stems from a social need 
 involves and prompts the groups affected 
 promotes their action and organisation skills 
 designs effective resources as a way to overcome traditional policies and a market 

that has failed 
 

ARACNE seeks to develop students’ true skills, values and attitudes, and to grow their 
competence by means of coaching and Choice Theory, among other, as inspiring 
methodologies in the main approach to training and empowerment. The model developed 
also fosters entrepreneurship with a view to creating new professional activities in the 
Social Economy area. 

 

[Resources and partnership] 

To develop this new training model, a group was formed consisting of three 
complementary organisations. They pool together a vast potential of experience, network, 
creativity and opportunities for the future application of model results. 

FAM Y LIAS RECURSOS PARA LA DIVERSIDAD -Aracne’s promoting organisation- is currently 
developing the project Divercustomiza, targeted at women and focused on training and job 
creation in the area of ethnic fashion, and aiming to produce and market transformed 
second-hand fabrics. It has three axes: professional development, production of 

http://www.famylias.org/
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transformed textile objects, and physical and online marketing (divershopping1). For more 
information, go to proyecto divercustomiza2. 

The Austrian project partner, Blickpunkt identität, is the promoter of a European project for 
the application of resilience as a cross-cutting skill in adult training, as resilience is 
considered to be a key ability for people to adapt to changes both at the workplace and in 
social settings. 

CSCS, the Italian partner in ARACNE, has long experience in innovative projects, such as the 
project promoted by the Region of Tuscany for the development of entrepreneurial skills in 
women in the textile industry. They also participated in a project called Madre Figlia (mother 
and daughter) for the promotion of entrepreneurship in women. 

 

[Analysis of best practices] 
 

As a first step, the partner organisations analysed, 
in their own countries and in other European 
states, the situations faced by target groups and 
the institutional responses given to such situations 
in recent years. 

In the second phase, the impact of different 
inclusion strategies was assessed, and best 
practices in the area of training, empowerment 
and self-employment promotion for groups with 
insertion difficulties were compiled. The selected 
best practices were analysed in detail. They are 
summarised in this report. 

On the basis of this analysis, methodological 
lessons and aspects to be improved were drawn in 
order to break the vicious circle that causes 
unemployed individuals to end up having unsteady 
jobs and be unemployed again, with some isolated 
and limited training courses that do not offer 
either mid-term or long-term solutions. 

Moreover, the social, cultural and legal pressure 
exerted on some specific groups -particularly 
women- for them to develop professionally points 
to the need to expand intervention into the 

personal, community and political realms. 

All this prompted the partnership to think about a series of indicators whose development 
seems to be essential to ARACNE’s future methodological model. The aim is for its 
application to allow participants to undergo significant changes and have a new perception 
of themselves and their role in the professional world, and to acquire enough resources for 
them to deal with those situations that might hamper their potential for development. 
                                                           

1
 http://divershopping.famylias.org 

 
2
 http://www.famylias.org/proyectos/proyecto-divercustomiza  

http://cscs.it/
http://divershopping.famylias.org/index.php
http://www.famylias.org/proyectos/proyecto-divercustomiza
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Research and analyses conducted in the first part of the project were compiled into a best 
practice report that includes the results of our research on the one hand and major 
contributions by the professionals and agents contacted on the other. 

 The best practice report can be seen online and downloaded from these links: 

Spanish version:  

https://drive.google.com/file/d/0B0nq-A7HBqO1S01WcUo0WDU4SHc/view?usp=sharing 

English version: 

https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view?usp=sharing  

Italian version:  

https://drive.google.com/file/d/0B0nq-A7HBqO1Qk5ibVotLXpCZ1E/view?usp=sharing 

German version:  

https://drive.google.com/file/d/0B0nq-A7HBqO1dXE4dk9HWFkwLVE/view?usp=sharing 
 

 

[Model design] 

The ARACNE model was conceived from Product 1 of the project, i.e. a methodological 
analysis of best practices in work inclusion with a thorough review of both constraints and 
opportunities in insertion systems in Europe over the past decade, intended to promote 
permanent inclusion in the labour market for large segments of the population including 
unemployed women. 

On that basis, optimum methodological guidelines were identified in order to achieve the 
objective: the professionalization of such groups. 

 

1st phase: preliminary model design 
 

FAMYLIAS, the project coordinator, 
drew a sketch of the model suggest-
ing a scenario based on interconnect-
ed pathways to allow students to pro-
gressively develop, in social and pro-
fessional terms. 

The idea of a pathway consisting of 
pre-designed activities entailing cer-
tain professional skills was conceived 
from a development by the Institute 
for Life-long Learning at the University 
of Barcelona (IL3-UB), described in the 
document “Itinerarios formativos: del 

diseño a la acreditación”.3  

                                                           
3
 http://www.il3.ub.edu/galeries/documents_home/Itinerarios_Soluciones_Corporativas.pdf 

 

https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1Qk5ibVotLXpCZ1E/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1dXE4dk9HWFkwLVE/view?usp=sharing
http://www.il3.ub.edu/galeries/documents_home/Itinerarios_Soluciones_Corporativas.pdf
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In the coordination meeting held in Austria in December 2015, the project partners ap-
proved the first outline of the model and allocated design tasks for ad hoc pathways. 

2nd phase: design of ad hoc pathways 
Each partner developed one of the itineraries included in the model observing the following 
guidelines: 

 Skills to implement in three progressive levels. 

 Design of activities whose dynamics and methodology enable students to 
develop the capabilities identified in each learning level.    

3rd phase: testing the pathways 
A 50-hour pilot training course was delivered with a view to selecting and implementing 
competences and activities designed by interrelating the three itineraries, and produced 
planning and evaluation tools to assess the applicability of the pathways. 

4th phase: pathway interrelation and fine-tuning 
The meeting held in Italy in May 2016 dealt with some imbalances detected in the pilot train-
ing action and laid down a plan for the improvement of model activities. 

5th phase: validation 
     The ARACNE model was presented and submitted 

for assessment and improvement to 120 profes-
sionals from public and private organisations in 
the sector. The multiplier event was ideal for this 
purpose, and the model’s presentation and 
discussion process came to an end in different 
public events related to the project’s subject. 
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[ARACNE PILOT ACTION] 
Design, implementation and evaluation of a pilot training action. 

The model was initially implemented with the aim of 

evaluating the 
effectiveness of the 
ARACNE training 
model. 

The third section of this 
guide includes a complete 
description of the design, 
implementation and 
evaluation of the pilot 
training course intended 
as a tool to test the 
model. 

 

In this context, a pilot course was designed seeking to empower a group of students for 
them to make decisions about their careers. 
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 PART 2 

 

THE 

ARACNE 

MODEL 

The ARACNE model was conceived from Product 1 of the 
project: innovative practices for women’s social and 
labour integration in Europe. This product includes a 
methodological analysis of best practices in inclusion with 
a thorough review of both constraints and opportunities 
in insertion systems in Europe over the past decade 
intended to promote permanent integration in the labour 
market for large segments of the population including 
unemployed women. 
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A new training 
model 

subemployment 

unsteady jobs 

unemployment 

[Situations to be changed] 

The economic crisis and the cutback policies implemented in Europe have had and continue 

to have a strong negative social impact which has been particularly harsh on women and 

those sectors with the highest rates of social precariousness. Measures like waning social 

benefits, the rise in indirect taxation, and public service cutbacks in education, health care, 

and children and dependent persons’ services are having strong repercussions in terms of 

inequality and social insecurity, while the gender gap widens and opportunities for access 

to services and resources decrease. 

See section “THE LABOUR MARKET IN EUROPE AND THE REALITY OF WOMEN ON IT4” 

The ARACNE training model seeks to transform 
three situations which, in our view, contribute 
to professional stagnation in the most 
vulnerable groups: 

 

 

 

1. The vicious circle of professional precariousness 
 

Today’s employment conditions make it very 
difficult to break the vicious circle of 
precariousness. Unsteady job periods in 
unskilled positions with low salaries alternate 
with periods of no economic activity or 
informal economy. The urgency generated by 
subsistence and the lack of professional 
prospects in the low-qualification job market 
prevents individuals from 
getting out of the 
circle. 

 

 

 

 

 

 

                                                           

Chapter 2 of the ARACNE’s Best Practices report at https://drive.google.com/file/d/0B0nq-

A7HBqO1dHZSZUhGamk3aTQ/view?usp=sharing  
 

https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view?usp=sharing
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Furthermore, this situation does not only affect the financial situation of families but also 
multiplies the difficulties they face, hindering the reaction capacity of family units that are 
then bound to become 
permanently dependent. 
This is what we identified 
as being progressive citizen 
"disempowerment" and 
subsequent 
demobilization, which 
tends to get worse over 
time. 

 

 

 

 

 

This context does not 
allow for the acquisition or 
development of 
professional skills (already 
acquired in the past) in 
adults. Besides, in 
women’s case, it is usual 
for them to drop the 
profession chosen or 
practised when they were 
young due to the need to 
take simple jobs and meet 
pressing needs. 

 

 

 

 

 

Indebtedness 

Dependency on family/administration/charities 

Relational difficulties (child rearing – partner – friends – relatives) 

Serious health problems 

... 

2.  From financial decline to social and 

personal decline 

3. Absence of propects to develop professional competences 
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[The need to revisit inclusion strategies] 

Over the past decade, the EUROPEAN UNION has strived to soften the crisis -aggravated in 
recent years- fruit of a structural imbalance that has not yet been overcome. 

An analysis of “Traditionsl Inserting approaches and their limitations”5 confirms their validity 
and timeliness, though their current implementation needs to be revisited. 

Major inclusion strategies taken to the practice have focused on accessing the low-
qualification market. Next is a summary of the most repeated ineffective practices which 
hamper the construction of effective alternatives to professional insecurity: 

 

 

 

 

 

 

 

 

 

 

 

 

1. Occupational training not aligned with the interests of learners, their 
professionalization and stability assurance in the labour market but with the 
objectives of the low-skilled job market. Furthermore, training is often 
delivered in isolation, disregarding the student’s potential, professional 
goals and life projects. 

2. A simplified view of insertion pathways that assigns recipients with the 
responsibility for insertion, ignoring the economic, cultural and legal context 
that favours or hinders this process which, in the case of stigmatized 
groups, becomes particularly relevant. 

3. Promotion of individual entrepreneurship versus collective self-
employment. Lack of resources to consolidate SMEs and specific obstacles 
for female entrepreneurs (legal frameworks, cultural rules and access to 
resources which discriminate entrepreneurial women). 

 

                                                           
5
 See p.18 and following at https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view  

https://drive.google.com/file/d/0B0nq-A7HBqO1dHZSZUhGamk3aTQ/view
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Occupational training Inclusion pathways 

/career guidance/ intermediation/ development of skills and atti-
tudes 

+++  
PROGRESS IN 

ACCREDITATION 
SYSTEM, 

DEFINICION DE 
CERTIFICADOS  EN 

EL AMBITO 
EUROPEO 

-  
gives up 

professional 
career 

linked to 
immediate 

employment 
(gives up 

technical jobs) 

not compatible 
with child 

rearing/employ
ment activities 

- 

academicist 
methodology 

versus 
learning 

features in 
adult 

JOB MARKET: 

The 
“entrepreneur” 

figure 

as an 
individual 

figure  

MacGyver 
(Multi-skilled 
(production, 

management, 
communication, 

marketing) 

Heavy 
investment 

Shortage of networks 
and resources for 
management of 

micro SME 
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ARACNE’s proposal: PROFESSIONALISATION 

In other words, acquiring permanent competences to be able to overcome the insecurity 
and instability of non-qualified jobs. 

We understand this requires to confront a threefold challenge when it comes to the 
training and professionalization of groups with special labour difficulties: 

- ACCESS TO THE PROFESSIONAL ROLE. ONGOING STAFF TRAINING: Scenarios 
must be built to allow valuable professional skills to grow in the market. Pro-
fessional training opportunities for adults, in the labour setting itself, with 
real possibilities of developing a career. 

 

- PROGRESSIVE EMPOWERMENT. Understood as the process by which we as-
sume and become responsible for the guidance and control over our life 
path. Only by placing the emphasis on citizens themselves and by becoming 
self-responsible for the construction of real alternatives, it will be possible to 
overcome professional and personal precariousness. 

 

- OPPORTUNITIES FOR GROUP-BASED SELF-EMPLOYMENT. The model must facili-
tate the management of social economy entreprises, not as the only choice 
for professional development but as one more option to generate scenarios 
for economic and professional development in the present or in the future. 
Social entrepreneurship allows individuals to put in place personal and pro-
fessional strategies and is the maximum expression of an alternative to isola-
tion and demobilisation. 

 
 

The 7 basic features of Model ARACNE 

1. Simultaneous development of professional training, em-
powerment, and group-based self-employment 

2. Incorporation of three levels of progressive learning. 

3. PREDEFINITION of a map of SKILLS in learning. 

4. Design of a (non-exhaustive) set of training activities in-
cluding previously predefined skills.   

5. Development of three specific pathways and an inte-
grated itinerary. 

6. The training action is the basic intervention unit. 

7. The design of any intervention must meet a number of 
methodological criteria. 
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1. Simultaneous development of professional training, 
empowerment, and group-based self-employment. 

PROFESSIONALISATION BASED ON THREE SIMULTANEOUS AXES: 

 
 

 

 

While each 
individual axis 

provides the 
model with 

essential 
boosting 

features, it is the 
combination of 

all three axes that 
contributes to its 

transforming 
effect. 

 
 

 

PROFESSIONAL 
TRAINING 

• Access to and 
consolidation of 
PROFESSIONAL 
FUNCTION/ROLE 

• Professional 
function is understood to 
be the role played, 
acknowledged and 
socially accepted for the 
members of a given 
discipline, materialised in 
activities or tasks that 
determine professional 
practice. 

SELF-EMPLOYMENT 

• Collective or 
group-based self-
employment goes 
beyond individual 
learning proposals, 
allows work teams to be 
generated with 
complementary skills, 
boosting collective 
knowledge. 

• The model must 
allow the company itself 
to be run. 

EMPOWERMENT 

• Decision making 
about your subordination 
and growing self-
confidence (“power of your 
own”). 

• Autonomous 
organisation to decide 
about your own life and 
development (“power 
with”). 

• Mobilisation to 
identify your interests and 
transform constraining 
relationships, structures 
and institutions that 
sustain subordination 
(“power for”). 

•Provides qualification   

•Is part of professional career 

•Tends to develop in a productive 
setting 

•Significant learning (procedures, 
learning exchange) 

Professional 
role 

•Generates permanent changes 

•Intervenes in environment 

•Provides resources for life 
 

Personal and 
collective 

empowerment 

•Generates scenario to enable 
pprofessionalisation 

•Mentoring for progressive learning 

• Capitalisation  

Collective self-
employment 
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2. Incorporation of three levels of progressive learning into each of 
the three action axes. 

Developing skills generates learning results in three fully standardised consecutive levels 
(basic, intermediate and proficient). 

The learning levels are directly related to the degree of autonomy in management and 
decision making. 

Concerning the professional role, the three expected levels of learning match those of 
professional certificates. 

 

In the area of group-based self-employment, the three levels of learning facilitate a 
progressive introduction into the business world; it is not until the proficient level has been 
reached that the leap towards the autonomous management of the group-based enterprise 
is taken. The basic and intermediate levels have been adapted to the deep lack of 
knowledge that the target audience has about group entrepreneurship. In this respect, 
cultural differences exist across Europe. In Italy, cooperative tradition favours actions 
starting in the second or third learning level, while in Austria collective self-employment 
experiences are scarce and so learning within the scope of level-1 entrepreneurial skills 
would suffice for the design of training actions. 
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As for empowerment, learning is cumulative; increased empowerment competence 

favours active citizenship in all areas in which the subject and the group are involved. 

 



    20                                                  Methodological guide – ARACNE model 
 
 
 

 

3. SKILLS MAP 

The model has PREDEFINED a SKILLS map in self-employment and empowerment 
learning; in the case of the professional role, it adopts the skills already identified in the 
national and the European catalogues of qualifications. 

 

 

 

 

 

 

The competences or skills in the professional role area developed within the frame-
work of this project have to do with CREATIVE SEWING, a basic occupation used for testing 
the model. In the absence of a professional certificate specific to this job, the skills map 
makes reference to professional certificates: 

- (SEAG0109) environmental understanding and education (RD 720-2011, May 20) 
- (TCPF0712) pattern design for textile and leather clothing (RD 991/2013, December 13) 
- (TCPF0109) clothing repairs and alteration of textile and leather clothing (RD 722/2011, 

May 20) 
 

 

 

 

 

Skills map 

Skills are an individual’s traits contributing to 
successful performance at work. Skills are ex-
pressed in the form of knowledge, abilities, 
and attitudes. 
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A skills map is shown next as an example, though the map related to professional role will vary depending on the job or occupation to develop: 

 

 

Find here a more detailed Skills Map: https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing  

 

 

ENVIRONMENTAL EDUCATION  
• Understanding the mutual influence of human 
activities and the social and natural environment.  
(UC0805_3) 
 

SUPPLIER PORTFOLIO 
• Building a supplier portfolio for second-hand 
clothes for customisation  
 

ORGANISATION OF WORK SPACES  
• Preparing materials, tools, machines and sewing 
equipment.  (UC1225_1)  
 

CREATIVE SEWING 
• Making clothing alterations and customisation.  
(UC1227_1)  

PROFESSIONAL 
TRAINING basic 

ENVIRONMENTAL EDUCATION 
• Understanding the mutual influence of human 
activities and the social and natural environment.    
(UC0805_3) 
 

CREATIVE SEWING 
• Transforming textile and non-textile materials for 
their use in transformed clothes or other clothing. 
(UC1521_3 ADAPTED) 

Hand-cutting and assembling (UC1234_2) and 
machine-assembling.  (UC1235_2) 
 

CUSTOMER CARE 
• Dealing with clients during tailored-clothes 
service. (UC1237_2) 
• Exhibition and display of products in public 
market stalls. 

 

PROFESSIONAL 
TRAINING intermediate 

ENVIRONMENTAL EDUCATION 
• Understanding the mutual influence of human 
activities and the social and natural environment.    
(UC0805_3) 
 

CREATIVE SEWING 
• Prototype development. New models. 
• Analysing and understanding design, 
collaborating in product definition (textiles and 
leather).  UC0912_3 
• Planning and developing patterns for the model 
to be developed. (UC0914_3) 

• Modeling, pattern-making, and cutting of clothes 
or other textile products. (UC1519_3) 

 

PROFESSIONAL 
TRAINING high 

https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing
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Within the scope of group-based SELF-EMPLOYMENT, the set of skills pre-selected for each learning level is shown next. 

 

Find here a more detailed Skills Map: https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing  

STARTING OFF 

Employment analysis 

Myths and barriers to self-employment 

Women and self-employment (socio-cultural 
and economic influence) 

Self-employment: pros and cons 

Entrepreneurship versus salaried work 

Self-employment options 

Social economy and collective self-
employment 

Setting up a company 

Development of productive/innovative ideas 
(design-thinking methodology) 

Access to funding and financial means for 
self-employment initiatives 

SELF-EMPLOYMENT basic 

PLANNING 

Preparing the business plan (determination of activities to 
undertake; finding business opportunities; marketing 
strategy; financial plan, organisation of cooperative business 
activity) 

MANAGING AND CONTROLLING DAILY OPERATION 

Developing techniques and procedures for supplier 
management and logistics  

Identification of production processes 

Support networks and inter-operation, forging alliances 

ADMINISTRATIVE MANAGEMENT  

Understanding legal, fiscal and clerical matters, procedures 
and techniques to launch the company 

Access to financial resources  

Control of financial and accounting flows 

ADMINISTRATIVE MANAGEMENT  

Definition and implementation of processes, protocols and 
techniques for promotion, distribution, sales and post-sale 
of products and services 

SELF-EMPLOYMENT 
intermediate 

PLANNING 

Setting up a control system (objectives, evaluation 
indicators, process managers) for production, 
management, marketing, alliances, internal 
organisation) 

MANAGING AND CONTROLLING DAILY OPERATION 

Advanced system for supplier control and logistics, 
production processes, labour-related management, 
quality control systems (environmental, social and 
financial quality) 

Management of alliances 

ADMINISTRATIVE MANAGEMENT  

Scorecard management: acquiring control tools for 
economic flows, finances, regulations, internal 
administration, logistics, production  

ADMINISTRATIVE MANAGEMENT  

Procedures, advanced management, marketing mix 

OCCUPATIONAL HEALTH AND SAFETY 

Safety obligations and safety control 

 

SELF-EMPLOYMENT high 

https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing
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In the EMPOWERMENT area, the development of skills was crucial, and the classification system grew more and more complex as the section was 
developed. Next is a preliminary classification taking into account the empowerment levels defined. It is a tentative classification based on collective 
thinking and it is likely to undergo changes in future model reviews. 

 

Find here a more detailed Skills Map: https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing  

SELF-ASSERTION: 
self-confidence 
self-control 
overcoming learnt helplessness, 
asking for help 
communicating feelings 
relationship 
collaboration 
AWARENESS 
ability to analyse objectively empathy 
awareness of discrimination 
developing social skills in group 

EMPOWERMENT Basic 

SELF-ASSERTION 
communication 
professionalization project, 
access to and control of resources, 
group awareness, 
expression of affection and emotions 
compliance with rules and tasks 
teamwork 
AWARENESS 
critical political awareness 
flexibility 
DECISIONS ABOUT ONE’S LIFE AND DEVELOPMENT 
Initiative and decision making 

EMPOWERMENT Intermediate 

SELF-ASSERTION 
emotional and affective development 
public expression of thoughts, ideas, beliefs 
search for synergies 
boosting other people’s potential and skills 
visibility as a group 
AWARENESS 
reflective thinking 
DECISIONS ABOUT ONE’S LIFE AND DEVELOPMENT 
leadership (female gender) 
Bipolarity: worker-entrepreneur 
organizational capacity 
ability to establish dialogue 
TRANSFORMING THE ENVIRONMENT / STRUCTURES 
projection capability 
change management 
creativity 
negotiation 
visibility 
representation in a cooperative 
democratic management of work teams 
 
 
 
 
 
  

EMPOWERMENT High 

https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing
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But empowerment competences can also be classified based on their functionality in the 

pathway. In fact, any intervention based on the ARACNE model should combine skills 

development at every level of learning according to each of the strata in which it applies. 

CLASSIFICATION OF EMPOWERMENT SKILLS BASED ON THEIR FUNCTIONALITY 

 

 
 

Empowerment skills require more of an analysis and further development and 

systematization than undertaken by this guide, given their importance to human, professional 

and entrepreneurial development. 

 

 

Empowerment 
skills 

 

GROUP 
Communication 

Task and rule abiding 
Relation skills 

Dialogue 
Social sensitivity 

Critical awareness 

Public expression  
COLLECTIVE 

SELF-
EMPLOMENT 

Team work 
Finding synergies 

Dispute resolution 
Representation 

Democratic management of 
teams  

 

PROFESSIONAL 
Initiative and decision making 

Creativity 
Planning  

Organisation 
Use of new technologies 

Leadership 
Negotiation 

INDIVIDUAL: 

Self-confidence 
Self-control 

olerance to frustration 
Emotional and affective 

development  
Mathematical reasoning  

Boosting others’ capabilities 
Analysis capacity 

Proyección 
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4. From the skills map to the ACTIVITIES MAP 

In the model, the training activity is based on pre-designed ‘pills’ pedagogically conceived for the 
development of certain competences. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Different training activities were designed throughout Aracne, within the three scopes of action 
of the model: professional training, group-based self-employment, and empowerment. A selec-
tion of 22 training activity sheets has been published on this website6, as an example. The sheets 
are laid out into three columns corresponding to 3 categories: 

 

A. Activities for the 
development of 
professional skills 
(in our case, in the 
creative sewing ar-
ea) 

B. Activities for the 
development of 
self-employment 

 

C. Activities for indi-
vidual and collec-
tive empowerment 

 

 

In addition to the three categories, A, B and C, we identified three skill levels: 

1 = Basic competence level 

2 = Intermediate competence level 

3 = Proficient competence level 

Each training activity has a name 
preceded by a letter and two numbers, 
which works as a reference to be able to 
link the activity to the skills map: 

 

                                                           
6
 https://padlet.com/alallaf/wvv7nd2s0d01   

Set of tasks or dynamics that 
contribute to developing a num-

ber of skills Skills map 

https://padlet.com/alallaf/wvv7nd2s0d01
https://padlet.com/alallaf/wvv7nd2s0d01
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By clicking on the hyperlink under the activities, this portal gives access to the individual sheets 
for each training activity: 

 

 

These 22 training activities are examples to replicate, modify and develop by teams promoting 
ARACNE training actions. 

In the future development of the MODEL, it will be possible to increase the number of available 
activities tested and validated in the practice. 
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5. In sum: three specific pathways and an integrated itinerary 

 

Learning results, skills map, and development of activities make up the three basic pathways in the model. The activities selected at 
each level will be in line with the individuals or the group the action is targeted at, and they should make it possible, anyway, to fulfil the 
learning objectives of the level or levels chosen. 
The professional pathway developed within the framework of the project corresponds to the profession CREATIVE CLOTHING, and 
has been implemented for two years as a permanent ‘mirror’ to the systematisation of the model. 

 
 

  PROFESSIONAL PATHWAY 

REQUESTED QUALITY FINISH, autonomously, 
under supervion of senior person, within schedule, 

with adequete environmental sustainability 
conditions and safety and quality and quantity 

standards. 

APPLICATION OF ACCURANTE 
TECHNIQUES AND PROCEDURES and 

requested qualiy finish  

WORK ORGANISATION, application of 
accurante techniques and procedures, 

with requested quality finish 

A.1.1. Campaign for collection, selec-
tion and storage of clothes for sub-
sequent customisation 

A.1.2. Adaptation and finish of 
second-hand clothes for children 
aged 0 to 3 

A.2.1. Collection project 
based on denim clothing 
and other second-hand 
textiles 

A.2.2. Participation in 
markets together with 
other manufacturers 

A.3.1.  Collection project for 
CUSTOMISED PRODUCTS based 
on bridal and evening dresses 

A.3.2. Design of PUBLIC event, 
converted clothing 

PROFESSIONAL TRAINING 

• Access and consolidation of PROFESSIONAL ROLE 

• Professional role is understood to be the role played, acknowledged and socially accepted for the members of a given 
discipline, materialised into activities or tasks determining professional practice. 
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SELF-EMPLOYMENT 

• Collective self-employment goes beyond the individual challenge of entrepreneurship learning. It allows work teams covering 
complementary skills to be put together, thus boosting individual knowledge. 

• The model should enable the management of the enterprise itself. 

INTRODUCTIN TO BUSINESS 
ADMINISTRATION AND PRE-

CONDITIONS FOR SELF-
EMPLOYMENT INITIATIVES 

CLEAR SELF-EMPLOYMENT OPTION AND 
DESIGN OF A COMPANY (in the model, 

it corresponds to a phase of work 
placements , cooperative incubators or 

tutored insertion company) 

SELF-MANAGED WORK TEAM –UNDER 
SUPERVISION (in the model it 

corresponds to a phase of specialized 
business coaching or business 

mentoring or supervised production) 

ENTREPRENEURSHIP PATHWAY 

ACTIVITIES AND LEARNING RESULTS 

B.1.2. Development of market-
ing competences 

B.2.1. Development of brand-
ing competences 

. 

B.3.2. Development of finance 
and strategy competences 
(Skills) (4) 

B.1.1. Rules and regulations of 
the country  
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EMPOWERMENT 

• Self-awareness of their subordination and increased self-confidence (“self-power"). 

• Autonomous organisation to decide on their lives and their development ("power"). 

• Mobilisation to identify their interests and transform constraining relationships, structures and institutions that perpetuate their 
subordination ("power for"). 

EMPOWERMENT PATHWAY 
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C.1.1. Overcome 
learned helplessness - 
Reframing (Individual) 

C.1.3. Decision-making 
- SMART decisions 

(Individual) 

C.2.1. Sources of self-
efficacy - Past 
Performance 
(Individual) 

C.2.5. Areas of action 
control (Individual) 

C.3.1. Introducing the 
topic, leadership 

(Individual) 

C.3.4. Effective 
presentations - 

Managing a 
Presentation Event 

(Individual) 

B.1.2. Development of 
marketing competences 

B.2.1. Development of 
branding competences 

B.3.2. Development of 
finance and strategy 
competences (Skills)  

A.1.1. Collection, 
sorting and storage of 

clothing for 
subsequent 

customisation 

A.1.2. Adaptation and 
finish of second hand 
clothes for children 

aged 0-3 

A.2.1. Project of 
collection: denim 
clothes and other 

second-hand textiles 

A.2.2. Participation in 
markets with other 

manufacturers 

A.3.1.  Project of 
CUSTOMISED 

PRODUCTS collection: 
bridal and evening 

dresses 

A.3.2. Design of a 
customised clothing 

PUBLIC EVENT 

PROFESSIONAL 

PATHWAY 

SELF-EMPLOYMENT 

PATHWAY 

INTEGRATED PATHWAYS 

EMPOWERMENT 

PATHWAY 
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6. The training action is the basic intervention unit 

A training action is part of the integrated inclusion pathway. 

 It is comprised of activities from the three action axes, and responds to the need, objectives 
and resources available at each moment. 

 With the development of these actions, the subject and the group make progress in the inte-
grated pathway depending on their professional goals. 

 It is internally consistent 
 Responds to and complies with the professional certificates of the country where the action 

takes place or of the European qualifications catalogue (can be therefore certifiable) 

 

 

In the coming years, the 
development of the model 
should favour the produc-
tion of a computer applica-
tion to automatically select 
target activities and build 
integrated training path-
ways. 

 

 

 

 

 

An adequately scheduled set of training actions will lead to the integrated inclusion 
pathways. 

 

 

7. Application of ARACNE METHODOLOGICAL CRITERIA 

Training actions must allow some of the methodological quality factors analysed along the current 
ARACNE project to be included. These factors are good practices considered to be effective in 
professional development processes. 

For further information on these elements, please go to: http://aracne.famylias.org/wp-

content/uploads/2016/04/Methodological.pdf 

http://aracne.famylias.org/wp-content/uploads/2016/04/Methodological.pdf
http://aracne.famylias.org/wp-content/uploads/2016/04/Methodological.pdf
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Creativity 
developmen

t 

Learning in 
productive 

setting 

Use of 
community 
resources 
networks 

Entrepreneu
rship 

Visibility 

Effective use 
of ICTs 

Teaching 
students 

Self-guided 
learning  

Core skills 

Professional 
diversificatio

n 

Capitalisatio
n  
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THE 

APPLICATION OF 

THE MODEL 
 

 

PART 3 
 
 
 
This section presents the process to follow for the design of a training 
action within the framework of ARACNE, as well as some reference 
contents and templates. 

An adequately scheduled set of training actions 
will lead to the integrated inclusion pathways. 

The design of a training action arises from a situation and a need for training involving at least 
these 4 elements: 

 
 A group of people interested and willing to take part in a 

training process 
 A team of trainers willing to facilitate the learning 

process 
 Objectives to be achieved 
 A set of resources enabling the process 

 
PLANNING a training action will depend on: 

 The resources available (time, funding...) 
  The group’s features (training level, motivational level...) 

 
The teaching team shall consider the following process: 

1. Initial student assessment 

2. Selection and/or design of a map of skills adapted to the target audience and to the 
specific goals of the training action 

3. Design of evaluation criteria 

4. Design and planning of training activities 

5. Progress assessment and impact evaluation 
 

Remember! A training action  

• is internally consistent 

• Responds to 
professional certificates of the 
country where it takes place or 
of the European qualifications 
catalogue (can be therefore 
certifiable) 
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1. [Initial student assessment] 

Procedure needed to develop an individualised programme. This analysis will be carried 
out by means of: 

 a structured selection interview 
 a preliminary indicator questionnaire7 

2. [Selection and/or design of a map of skills adapted 
to the target audience and to the specific goals of 
the training action] 

Each training action needs its own map of skills, adapted to the group and their specific 
objectives. 

In addition to skills specific to the professional field to be developed, the map will include a 
selection of cross-cutting empowerment and self-employment skills in line with the target 
audience. 

 
To facilitate the creation and selection of skills and the use of the maps, we suggest a 
template like the one on this link8 

 

 
 

Using a spreadsheet programme like MS Excel (with the sheet tabs at the bottom of the user 
interface), we can copy the template as many times as necessary and therefore have a 
collection of skill maps that are easy to create, modify and view. 
 

                                                           
7
 https://drive.google.com/file/d/0B0nq-A7HBqO1SkRHQnMtM1NheE0/view?usp=sharing  

8
 https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing  

https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1SkRHQnMtM1NheE0/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1NnlNeDJRZENuTlU/view?usp=sharing
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The tables suggested on the link have been created within the framework of ARACNE and 
can inspire the design of new adapted maps of skills or be used as a basis. 
 

3. [Design of evaluation criteria] 

Once the map has been drawn with the skills to be part of the basic framework of the new 
training action, the team must develop a second important tool: a set of evaluation criteria 
based on the contents of the skill maps 

For example, if our map includes contents such as the next ones, related to environmental 
education: 

 Results Knowledge Skills Attitudes 

Understanding the 
mutual influence of 
human activities and 
the social and natural 
environment.  
(UC0805_3) 

Analysis of human 
activities and 
environmental 
impact 

Identification of 
human activities 
that may cause 
pollution and 
suitable 
alternatives 

Responsible 
consumption 

Understanding the 
mutual influence of 
human activities and 
the social and natural 
environment.  
(UC0805_3) 

Acknowledgement 
of environmental 
issues 

Application of en-
vironmental crite-
ria to training and 
working practices 

Prescribers of 
environmental 
protection and 
responsible con-
sumption 

Understanding the 
mutual influence of 
human activities and 
the social and natural 
environment.  
(UC0805_3) 

Acknowledgement 
and application of 
good environmental 
practices in line with 
human activity 

Introduction into 
everyday life of 
environmental 
protection and 
responsible con-
sumption habits. 

  

... we will have evaluation criteria like these ones: 

• I know the impact of human activities upon the environment 
• I know the impact of fashion and clothing activities on the environment 
• In my everyday life, I can identify actions and activities that have a greater impact 

on the environment 
• In the world of fashion and clothing, I can identify actions and activities that have 

a greater impact on the environment 
• In my everyday life, I know and apply alternatives intended to reduce the 

environmental impact 
• I know and apply alternatives in my/your creative clothing activity to reduce the 

environmental impact 
• My purchasing and consumption style considers the environmental impact 
• I try to be a responsible consumer 
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These evaluation criteria will be used both for self-evaluation and for evaluation by the 
teaching team, or even for cross evaluation (peer review). They can also be used to set 
training objectives. 

They can be applied before, during and after the training activities using a simple template 
like this one9, which will allow users to record the progress made and view it: 

 

In the previous example evaluation criteria are written in the first person, considering a 
process of self-assessment, but the same criteria can be used by the team of trainers, as 
reflected in some of the columns on the table. 

The resulting values on the table can be graphically displayed using the chart functions of 
any spreadsheet, allowing us to make comparisons such as the one in the figure comparing 
the self-assessment of a student group before and after the training activity, with the same 
perception by the teaching team: 

                                                           
9
 https://drive.google.com/file/d/0B0nq-A7HBqO1WXVfeUota1Azb00/view?usp=sharing  

https://drive.google.com/file/d/0B0nq-A7HBqO1WXVfeUota1Azb00/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1WXVfeUota1Azb00/view?usp=sharing
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In the same format and using the tab system, we can view different curves, for example: 
 
 Student self-evaluation before, during and after the training action 
 Evaluation by the teaching team before, during or after 
 Evaluation of an individual by the group or vice versa 
 Arithmetic mean and other statistical measures relating to a particular group 
 Objectives to be achieved (either your own goals or as agreed with the team, etc.) 

 
 

4. [Design of training activities] 

Here, we do not start from scratch either: the members of the ARACNE European project 
have developed a set of training actions that can be used as such, adapted, replicated or 
created using its template, based on the specific needs of each training project. 
 
As already mentioned in the second part of this guide, a set of 22 specific training 
actions is available on the following site10 

 

                                                           
10

 https://padlet.com/alallaf/wvv7nd2s0d01  

https://padlet.com/alallaf/wvv7nd2s0d01
https://padlet.com/alallaf/wvv7nd2s0d01
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If you need to generate new activities, remember this diagram: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

STANDARD LAYOUT FOR THE DEVELOPMENT OF EACH 

ACTIVITY 

Name of activity. xxx 

Denomination of ARACNE MODEL skills developed (must be defined in skills map)  

xxx 

 PROFESSIONAL TRAINING               LOW LEVEL    INTERMEDIATE LEVEL    PROFICIENT LEVEL  
 SELF-EMPLOYMENT                           LOW LEVEL     INTERMEDIATE LEVEL    PROFICIENT LEVEL 

 EMPOWERMENT                                 LOW LEVEL     INTERMEDIATE LEVEL    PROFICIENT LEVEL 

Summary of development methodology: xxx 

How does it intervene in context: xxx 

How does it apply ARACNE’s methodological criteria: xxx 

Resources needed: xxx 

Indicadores de evaluación: xxx
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5. [Design of an integrated pathway] 

The next phase is the design of an activity programme with a timeline, resources and an 

application, i.e. a template, illustrated here with a specific example: the first pilot 

application of the Aracne model.

DATE  CONTENTS LENGTH CONTENTS LENGTH  CONTENTS LENGTH 

  
TEXTILE TRANSFORMATION 

PATHWAY 
EMPOWERAMENT PATHWAY SELF-EMPLOYMENT PATHWAY 

09-Mar 

MACRO-SKILL 

INTRODUCTION TO SEWING // pre-
vious analysis     

  
Previous analysis – group session   

ACTIVITY 
 

2 hours 30 
minutes 

Presentation// Needs/Aims 
1 hour 30 
minutes 

15-Mar MACRO-SKILL 
LOGISTICS 

    
  

ENTREPRENEURIAL SKILLS 

 

 

ACTIVITY 
Organisation of materi-
als  

3 hours  
 

  
Appreciative 
map  

1 hour 

16-Mar MACRO-SKILL 
CREATIVE SEWING 

 
CREATIVITY 

  
  

  ACTIVITY 
Customer care (getting 
to know your clients) 

1 hour (brain storming)  45 min 
 

  

  MACRO-SKILL 
Introduction to sewing 
II  

2h 15min         

29-Mar MACRO-SKILL 
CREATIVE SEWING 

  

 

  
 

  

  ACTIVITY 
Introduction to clothing 
customisation 

1 hour 
 

  
 

  

  MACRO-SKILL CREATIVE SEWING  

 

  
 

  

  ACTIVITY Working with T-shirts 3 hours 

 

      

30-Mar MACRO-SKILL CREATIVE SEWING 
CREATIVITY 

  
  

 

ACTIVITY 
Introduction to clothing 
customisation  

3 hours Divergent thinking 1 hour     

05-Apr MACRO-SKILL 
CREATIVE SEWING 

 

CREATIVITY 

 
    

  ACTIVITY 
Introduction to pattern 
design  

45 minutes Creative thinking 2 hours 
 

  

  
 

Making a rucksack 
1 hour 15 
minutes         

06-Apr MACRO-SKILL 
CREATIVE SEWING 

 
SELF-ASSERTION/ TEAM WORK  

 
  

  ACTIVITY Making a rucksack II 2 hours 
(Johari window/ feed-
back)   

2 hours     

12-Apr MACRO-SKILL 
EDUCACIÓN MEDIOAMBIENTAL 

  

 

      

  ACTIVITY Label analysis  
1 hour 30 
minutes   

      

  MACRO-SKILL 
CREATIVE SEWING 

  

 

      

  ACTIVITY Making a rucksack III 
2 hours 30 
minutes    
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13-Apr MACRO-SKILL 
CREATIVE SEWING 

 
        

 
ACTIVITY Stencil technique  4 hours         

19-Apr MACRO-SKILL CREATIVE SEWING  

 

      

  ACTIVITY 
Clothes transformation 
II 

4 hours 
  

      

20-Apr MACRO-SKILL 

 

  

 
 

GROUP SELF-EMPLOYMENT 

  ACTIVITY 

 

      Visit to clothing 
company  

 4 hours 

26-Apr MACRO-SKILL CREATIVE SEWING 

 

      

  ACTIVITY   4 hours 

 

      

27-Apr MACRO-SKILL 
CREATIVE SEWING 

 
GROUP EMPOWERMENT 
  

  

  ACTIVITY SEWING  
2 hours 30 
minutes 

(evaluation)   30 minutes 
 Cooperatives 
workshop 

 1 hour 

LEARNING RESULTS    

To see the sessions’ contents, click on this link11. 

6. [Progress assessment and impact evaluation] 

The follow-up and assessment of the training action require the application of 
specific criteria selected by the training team during the course design phase (see 
page 35 of the guide). We suggest to arrange them into an interactive table like the 
one on this link12.  

The table will be used for both self-evaluation and individual/group assessment by 
the training team before, during and after the course to measure the progress made 
by the trainees and the overall group. 

                                                           
11

 https://drive.google.com/file/d/0B0nq-A7HBqO1RmNvekVPcVY1Mzg/view?usp=sharing  
12

 https://drive.google.com/file/d/0B0nq-A7HBqO1SkRHQnMtM1NheE0/view?usp=sharing  

https://drive.google.com/file/d/0B0nq-A7HBqO1RmNvekVPcVY1Mzg/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1SkRHQnMtM1NheE0/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1RmNvekVPcVY1Mzg/view?usp=sharing
https://drive.google.com/file/d/0B0nq-A7HBqO1SkRHQnMtM1NheE0/view?usp=sharing
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CONCLUSIONS 

AND CONTINUITY 
 

Hard work over the past two years has allowed us to turn ARACNE TRAINING, 
EMPOWERMENT AND ENTREPRENEURSHIP into a living project that continues growing 
with each new action and joint reflection. The soundness of our starting hypothesis ("the 
labour and social inclusion of groups with special difficulties in the job market will 
significantly improve if professional skills, personal empowerment and entrepreneurship 
are pooled together") has been corroborated by a set of training practices in different 
European countries, actions for the promotion of personal empowerment and collective 
entrepreneurship, and the opinions of multiple vocational training stakeholders. 

This methodological guide is also a living and ongoing element. The experimental 
application of the basic level of model ARACNE -carried out with twenty women- allowed 
us to develop a number of applied tools which can be easily implemented in different 
contexts. However, ARACNE continues its implementation with advanced experimental 
phases, which in turn causes the model to keep evolving with the design of new training 
programs, the fine-tuning of the activities proposed, or the definition of new ones to 
meet demands in the new phase. The model highlights the need for holistic measures 
involving different actions and methodologies that lead to sustainable, efficient and, 
above all, replicable social innovation processes. In sum, we want the project -which 
started on an experimental basis- to become a widely accepted applied model. 

At a basic level, the successful experimental application of the model has given way to a 
real productive and training environment: CUSTOMIZANDO, an integration cooperative 
where the intermediate and advanced phases of ARACNE will be developed. The learning 
methodology for these two stages is based on "learning by doing", the inclusion 
cooperative being used as a bridge between training and the business world. We invite 
individuals and groups with an interest in the model application and/or development to 
follow it up and share their thoughts with us. 

One of the keys to the success of the project is its methodology, which is similar to that of 
"Community-Led Local Development (CLLD)", i.e. a bottom-up methodology to boost 
citizen participation and empowerment at the local level to better face the social and 
economic problems the project deals with. To contact us, please go to the ARACNE 
project website (http://aracne.famylias.org/). 

However, the most important challenges of the model are: 
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1. its validation through far-reaching replicability in different cultural, economic and social 
contexts. 

2. the creation of a virtual platform to facilitate the exchange of resources and 
experiences from the application of ARACNE and finally contribute to a collective process 
of development and validation in the European scene. 

But the definition of a new project is in the making: a project with a European reach, one 
that involves complementary agents who can implement the "Principle of Association" 
model of ESI funds and so ensure participation by regional and local bodies, social and 
economic stakeholders, and civil society and NGOs, to enable the development and 
systematization of the already launched process. 

Thank you ever so much for all the contributions made by different agents and, more par-
ticularly, for the support given by Erasmus+ and SEPIE. ARACNE would not have been pos-
sible without them. We hope to continue working together in the validation and im-
provement of the ARACNE model. After these two years of hard work and in view of its 
first results, this endeavour now seems more necessary and useful than ever. 

 

 
 


